Abstract: This paper advocates for a greater integration between Higher Education and Professional and Scientific Associations (PSAs). With the development and adoption of Information and Communication Technologies (ICTs), the costs associated with the collection, storage, processing and transmission of information have been reduced. Eventually, the supply of information has boomed. However, more does not necessarily imply better. Free online resources can enhance the learning process, but the lack of quality controls is still a major concern. Additionally, learning demands some degree of organisation and structure. We argue that Higher Education can potentially benefit from a closer relationship with PSAs. In doing so, we introduce the Spanish Economic History Association efforts to organise and prepare high-quality teaching resources. Our brief discussion could provide a route-map for other PSAs.
Introduction
On September 15, 2008, a well-established investment bank, Lehman Brothers, filed for bankruptcy. Although the financial crisis had already begun, the sudden collapse of the fifth largest investment bank in the world was an eye-opener to many people. The unexpected was occurring, and few had foreseen it. However, the 2008 financial crisis opened up further opportunities for some. As Barry Eichengreen put it in the 2011 Presidential address to the Annual Meeting of the Economic History Association: "This has been a good crisis for economic history…. Journalists, market participants, and policy makers all turned to history for guidance on how to react to this skein of otherwise unfathomable events" (Eichengreen, 2011) . A year earlier, Vicky Price, then Joint Head of the Government Economic Service (GES), had argued that, "for the economist, history remains the laboratory through which we are best able to seek to understand how different policies might impact on economic performance. The recent global financial crisis in particular has reminded us how analysis of past periods of economic history can be invaluable in informing contemporary policy questions" (in Crafts et al., 2010) .
Although economics had "missed the boat in 2008 ", as Carlin (2013 said, the general public demanded an explanation, and a subsequent plan of action. What caused the 2008 financial crisis? What could be done to prevent it? What was to be done? More notably, the study of economic history gained momentum or simply, the demand for economic history increased. For example, a group of economists launched the CORE project (URL: http://core-econ.org/) to promote a new curriculum in economics where economic history plays a central role. Barry Eichengreen, a distinguished economic historian, became a media mogul in the United States. More than a few journalists, policy-makers, professional and academic economists, students and enthusiasts, are looking at the past to better understand the present. Moreover, with the Twenty-First century came the rapid development and diffusion of Information and Communication Technologies (ICTs). By ICTs, we simply refer to Internet, PCs and laptops, mobile Figure 1 illustrates the opportunities that an individual enjoys in a context before/after ICTs. Before ICTs, knowledge was mainly transmitted via university degrees and/or short courses organised by either academics or professionals. Additionally, books and academic journals were the main sources. ICTs have thus facilitated a greater supply of information. Online resources (academic and non-academic articles; blogs, courses, websites) provide a wider range of tools in the learning process, and in most cases are free. But, how reliable are these? More quantity does not necessarily imply high quality. In fact, the lack of quality controls appears to be a major concern. Moreover, the learning process requires structure and organisation. For this, several institutions have launched Massive Open Online Courses (MOOCs). MOOCs are usually openaccess courses with a proper structure, and materials such as lecture notes, reading lists, and problem sets. Additionally, MOOCs provide students with the opportunity to regularly interact with lecturers or teaching assistants. Therefore, online courses have quality control mechanisms and a basic structure. However, the completion rates hardly reach 20% (Jordan, 2013) . In this brief paper, we propose an approach to balance demand and supply within the traditional context of university degrees: Professional and Scientific Associations (PSAs).
University degrees and short courses provide quality controls and structure, but what if the expertise does not entirely match with the demand for knowledge? For example, suppose there is no faculty expert on the history of financial crises. Under these conditions, there are numerous alternatives. First, doing nothing, hence the demand remains unmatched. Second, there could be faculty openings. Third, if hiring is not viable, those faculty members responsible for organising the course will incur into an extra cost, unless guidance and reliable materials are available. In this paper, we argue that Professional and Scientific Associations (PSAs) could and should play a greater role in Higher Education. Last summer, EH-Valencia published an up-to-dated world economic history book, which was accompanied by online teaching materials (Palafox, 2014) . Our initial aim was to supply students with a well-structured, easy-to-read textbook. Moreover, our economic history courses show students how economic analysis allows us to better understand the past. Furthermore, EH-Valencia has launched an online platform (website; blog; facebook; twitter) too. Our objectives were threefold: (i) To encourage the study of economic history; (ii) To introduce students into major topics and debates; (iii) To promote students' abilities in terms of analysis and discussion. For example, within the EH-Valencia facebook and twitter accounts, students can easily find online resources (web links) related to the main topics explained in the lectures. This has encouraged the interaction between students and lecturers in the classroom. 
The Spanish Association of Economic History
The Spanish Association of Economic History or Asociación Española de Historia Económica (AEHE) was founded in 1972. Since then, it has promoted research and teaching related to economic history. The AEHE organises a national congress every three-four years to encourage the exchange of frontier research in economic history. The Teaching Section has four main goals: (a) To provide further information about the discipline of economic history across Spanish universities (i.e. syllabus); (b) To supply educational and teaching resources related to the discipline; (c) To encourage the use of novel teaching methodologies; (d) To encourage discussion forums among lecturers. Figure 2 shows the main organisation of the Teaching Section. First, GUÍAS DOCENTES include the available course syllabus across Spanish universities by region, whereas MANUALES provides information on the main textbooks by subject. The front cover and index of these textbooks have been scanned and uploaded as guidance for prospective teachers. CURSOS EN ABIERTO and MATERIAL AUDIOVISUAL is a collection of online courses, videos, films, and pictures related to economic history. MOOCs have also been included in the former one. One of the most interesting is PRACTICUM, where several teachers have prepared online materials for a specific topic. All these have been properly peer-reviewed by an Advisory Board, which acts as a quality control mechanism. Furthermore, teachers are also researchers, and these materials are closely related to their interests. This is an example of how a greater integration between Higher Education and PSAs could potentially benefit Higher Education. Moreover, biographies, databases, maps and list of teaching tools can be found in RECURSOS DIDACTICOS. ENCUENTROS DE DOCENCIA and REVISTAS DE DOCENCIA mainly refer to the series of events organised by the Spanish Economic History Association to promote the teaching of economic history, and a list of journal on Higher Education in social science. Press articles, special issues, blogs and websites of interest are organised in ACTUALIDAD INFORMATIVA. Finally, the Spanish Economic History Association also awards a prize, the Docentia Prize, to individuals or groups for their outstanding contribution to the teaching in economic history.
There is little doubt that this Teaching Section has had a tremendous impact within the discipline. But, amassing and organising all these resources is costly. Each voluntary contribution needs to be reviewed, thus a committee has been created. Free riding is another major limitation. Although the Spanish Economic History Association has achieved a good deal of participation, coordinating reviewers and encouraging new entries has required a great commitment by the organisers. Finally, to maintain and update online resources is costly too. This, in turn, is one of the main problems of the Teaching Section. Whether or not funds will be available to carry on will depend upon its financial capacity.
Despite of the limitations, we believe that the Spanish Economic History Association provides evidence that PSAs could be the way forward. Since PSAs have as ultimate goal to promote and support excellence in a given discipline, and the vast amount of available information exceeds the capacity of an individual or small group, PSAs could play a role of intermediation and bring up-to-date frontier research to the class.
Conclusions
With the development and adoption of Information and Communication Technologies (ICTs), the costs associated with the collection, storage, processing and transmission of information have been reduced. Eventually, the supply of information has boomed. These online resources provide a wider range of tools in the learning process, but more does not imply better. 
